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ABSTRACT: In a didactic game, children learn to think about things they don’t feel directly at 

a given time. This game teaches you to rely on the idea of previously perceived objects in solving a 

problem. The game requires the use of previously acquired knowledge in new relationships, in new 

contexts. In these games, the child has to solve different mental tasks independently: describe objects, 

guess by description, group objects according to similarities and differences according to signs, 

different features, characters, finding alogisms in sentences, stories with the inclusion of fairy tales, 

and so on. 
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INTRODUCTION 

The development of thinking begins in infancy and the first year of life, the formation of 

thinking continues independently of the function of speech in accordance with its own laws. The 

main condition for the development of children's thinking is the purposeful upbringing and education. 

In the process of upbringing, the child learns object-related actions and speech, learns to solve simple 

and then complex problems independently, as well as understands the requirements of adults and acts 

accordingly. The development of thinking is manifested in the gradual expansion of the content of 

thought, the succession of forms and methods of mental activity, and their change in proportion to the 

general formation of personality[24].  

At the same time, the child's motivation for mental activity - cognitive interests - also 

increases. Thinking develops throughout a person’s activity. Thinking at each age stage has its own 

characteristics. Numerous studies of local and foreign psychologists, teachers, physiologists (Vekner 

LM, Vygotsky LS, Leontiev AN, Pavlov IP) allowed to determine the developmental features and 

sequence of the cognitive sphere of the baby, which prepares the formation of the child. intellect. The 
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child is born without any thought[33]. To think, you need to have some emotional and practical 

experience reinforced in memory. Newborns do not engage in practical activities, they only 

communicate with adults, and by being alone during waking hours, they explore their immediate 

surroundings using their emotions. With the help of their hands, partly their feet, they control what 

they have in their hands, i.e. they develop the skills and abilities that will later be added to the 

process of solving practical sensorimotor problems[29].  

The formed connection between perception and action prepares the development of 

intellectual operations, the first elemental manifestation of which is the child's sensitive actions 

aimed at searching for the object and overcoming various obstacles that arise in the path of its 

development. By the end of the first year of life, a manifestation of elementary thinking can be 

observed in the child. Before the primary development of visual-active thinking, Piaget wrote about 

the formation of manipulative hand movements, the improvement of sensory activity, and the 

formation of all operational structures, their coordination. Improving the orientation-research 

activities of infants will greatly contribute to the further development of this form of thinking[13].  

The success of mastering and comprehending speech is significantly increased if, in addition 

to oral speech, the child is able to actively manage, independently learn, learn what is called 

adulthood. The active movements of object children occur from 7 to 10 months. For about a year, a 

new moment emerges in the child’s activity: he begins to examine objects not only with his hands, 

but also with other things he uses as a tool. For example, taking a stick, the child can touch other 

objects with it, affect them (push, move, overturn, etc.). Mastering the speech of the people around 

you causes a change in the development of the child's visual-active thinking[21]. Because of 

language, children begin to think in a general sense. It should be noted that word perception 

(sensitive speech) appears in a child after 6 months, but this word is not yet an independent signal. It 

is taken as one of the stimulant components. "Where is my mother?" change the intonation or sound, 

then the previous reaction disappears. When a child begins to pronounce the first words, he usually 

refers to the whole situation, not to a specific object.  

The further development of thinking is characterized by a change in the relationship between 

action, image, and speech. Word plays an increasingly important role in problem solving. There is a 

certain sequence in the development of preschool thinking types. It is necessary to develop visually-

active thinking first, then visual-figurative and finally verbal-logical thinking. Primitive sensitive 

abstraction, in which the child distinguishes some aspects and distracts from others, leads to the first 

elemental generalization[32]. As a result, the first, unstable groups of objects are created into classes 

and odd classifications. These “generalizations” are often made not on the basis of important 

features, but on the basis of emotionally specific features that attract the child’s attention. In addition, 

association is often confused with child generalization. Observation is an important basis for a child’s 

thinking activity.  
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However, mental activity is primarily expressed in comparisons and comparisons. It absorbs 

the differences between concepts such as things like things and properties of things. By observing the 

environment, the child feels regularity in observing certain events, for example, food is observed 

after the structure of the table. These observations are still far from understanding the laws, but they 

serve as a basis for developing an understanding of cause-effect relationships[17]. At the age of 3-6 

years, the child already begins to feel the relativity of certain features and positions. To describe the 

conclusions, V. Stern introduced the term “transduction” - a conclusion that bypasses the general 

state and passes from one particular state to another. Thus, the child's thinking develops gradually, 

manipulating the object, speaking, observing, and so on. Many of the questions asked by children 

indicate active thinking processes. The emergence of conscious thinking and reflection in the child 

indicates that all aspects of mental activity are already manifested. The use of accumulated 

experience is becoming increasingly important. By 3-5 years, the concept is still based on a single 

character, by 6-7 years in general, group characters are already distinguishable[22]. 

The formation of high nervous activity mainly ends at the age of 15-17 years. Play is a type of 

children’s activity that is used by adults in educating preschool children, teaching them a variety of 

movements with objects, communication methods and tools. In play, the child develops as a person, 

he develops these aspects of the psyche, and then the success of his education and work, his 

relationships with people[16]. Appearing in preschool, early and preschool age boundaries, the plot 

game takes the most advanced form. This activity of the child is of interest to scientists in various 

fields - philosophers, sociologists, biologists, art critics, ethnographers, and especially teachers and 

psychologists. According to A. Adler, in the game the child tries to drown and destroy his sense of 

inadequacy and independence. Some other psychologists (K. Kaffka, K. Levin, J. Piaget) also believe 

that the game is a world of fantasy, disconnected from the reality around it, in which the child is 

closed in his experiences.  

The content of children’s games is related to both the macro and the micro environment in 

which the child lives. Children’s games prove that they are closely connected to the adult world. In 

the game, children enter into relationships that exist differently for themselves. It is a relationship of 

mutual control, subordination, and mutual assistance. “In real life,” says DB Elkonin, “such 

relationships don’t even exist for older preschoolers. Thus, in their games, children engage in more 

complex relationships in their real team lives[34]. Under the influence of games, children are brought 

up with behavioral norms, which are then held by children outside the game, becoming the general 

norm of their behavior."  Play is seen as a form of organizing children’s lives. The teacher should be 

the organizer of children’s lives and activities; its functions include leadership in the formation of 

real relationships in children’s society. Game management requires an in-depth knowledge of game 

activity theory. A. N. Leontiev points out that attempts to control the game without knowing the 

internal laws as a game can turn into a violation of it. In play, this quality of the child’s personality is 

shaped as self-management of actions, taking into account the tasks of quantitative activity. The most 

important achievement is to have a sense of collectivism[28]. 
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 It not only characterizes the child’s moral character, but also significantly restructures his or 

her intellectual field, as the interaction of different meanings in team play, the development of the 

content of events, and the achievement of a common play goal. The game proved that children get 

their first experience of team thinking. According to scientists, children's games appeared 

spontaneously, but naturally as a reflection of adult labor and social activity. But it is known that the 

ability to play does not arise by automatically transferring to the game what is learned in everyday 

life. Thus, play is an important tool of educational work. Thus, it plays an important role in the 

mental upbringing of children. Cognition, thinking, memory, speech are formed in the game - these 

are the basic mental processes, without which they are not sufficiently developed, it is impossible to 

talk about the upbringing of a harmoniously developed person. The level of development of the 

child's thinking determines the essence of his activity, the intellectual level of its implementation. 

Any activity of children is aimed at solving a specific problem[18].  

The main task has many intermediate tasks, the solution of which changes the conditions and 

thus facilitates the achievement of the set goal. The practical tasks a child has to solve are different 

from education. The content of play tasks is determined by life itself, the child's environment, his 

experience and knowledge. The child gains experience in their activities, learns a lot from teachers 

and parents[23]. Different knowledge and impressions enrich his spiritual world and all this is 

reflected in the game. Solving game problems using objective actions will take the form of using 

increasingly generalized game methods to know the truth. The child drinks from the cup of the doll, 

then replaces it with a cube, and then simply brings his hand to the doll's mouth. This means that the 

child solves play tasks at a high intellectual level. 

Thus, play is a special form of knowing the reality around you. The peculiarity of the game 

tasks is that in them the goal is presented in an imaginary, imaginary form, which is distinguished 

from the practical goal by the uncertainty of the expected result and the fact that it is not necessary to 

achieve it. The important point is to establish a continuity of gaming experience and off-game 

content. It’s not about copying real objective actions in the game, it’s about understanding them and 

bringing them into play. The more generalized gameplay moves the game itself to a qualitatively new 

intellectual basis. The substitution of play action for words is particularly evident. The motive of the 

play is not the movement with objects, but the interaction of children with each other, which reflects 

the interactions and relationships of people. When the necessary level of thinking is formed, the child 

can change the image of another person - take on a role and act according to its content. Thus, play is 

a leading activity of preschool children. This is important for the development of mental processes in 

children. It forms the main neoplasms that prepare the preschool child for the transition to the next 

stage of life - the young student[36].  

The development of the mind in play activities creates particularly favorable conditions for 

the transition from visual-effective thinking to the elements of verbal-logical thinking. It is in the 

game that the child develops the ability to create a common system of typical images and events, to 

change them mentally. Special research conducted at the Research Institute of Preschool Education 
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shows that the development of primary forms of abstract speech thinking occurs due to the complex 

methods of play activities by children, the assimilation of their content. In the process of play 

activities, new types of activities for preschool children appear and stand out. It is in the game that 

artistic activity takes place, in which the elements of labor training first appear[12]. Game techniques, 

the use of didactic games are in line with the nature of the child to learn at this age.  

The game creates a "zone of proximal development of the child" (LSVygotsky) includes all 

developmental trends on its own, such as in a magnifying glass; the child in the game is trying to 

jump above the level of normal behavior. " Thus, a preschooler develops in a variety of activities. 

The game plays a special role in preparing him for the next age level. It is a leading activity in 

preschool because, like no other activity, it responds to the characteristics of the preschool psyche, 

which is the most characteristic and characteristic of it[31]. Children’s games are very diverse. They 

differ in content and organization, rules, the nature of children's manifestations, their impact on the 

child, the types of things used, their origins, and so on. All of this makes it extremely difficult to 

classify children’s games, but grouping is necessary to manage games properly. The most common in 

pedagogy is to divide games into 2 large groups: creative games and games with rules. 

Children invent the content of creative games on their own, in which they reflect their 

impressions, understanding of the environment and their attitude to it. Games with rules are created 

by adults and incorporated into children’s lives. Depending on the complexity of the content and 

rules, they are designed for children of different ages. In turn, both game groups have their own 

varieties. The group of creative games consists of role-playing games (this is the main type of 

creative games), construction-constructive games and dramatization games. Games with ready-made 

content and rules are conditionally divided into didactic games according to their educational effect, 

in which first of all children's mental activity develops, their knowledge deepens and expands; mobile 

games that improve various actions; musical games that develop musical skills[30].  

There are also fun, entertaining things to do. Thus, play is a leading activity of preschool 

children. This is important for the mental development of children. It forms the main neoplasms that 

prepare the preschool child for the transition to the next stage of life - the young student. It is a 

leading activity of the preschool age, because it, like any other activity, responds to the peculiarities 

of the psyche of the preschool child, it is the most characteristic and characteristic. Children's games 

are divided into two major groups: creative games and games with rules[10]. The importance of play 

in the upbringing of a child has been discussed in many pedagogical systems of the past and present. 

Many teachers consider play to be a serious and necessary exercise for the child. In the history of 

foreign and Russian pedagogical sciences, 2 directions of the use of play in the upbringing of 

children have been developed: for all-round harmonious development and narrow didactic purposes. 

A well-known representative of the first direction was the great Czech teacher YA Comenius.  

He considered play to be a necessary form of child activity, consistent with his nature and 

inclinations: play is a serious mental activity in which all the abilities of the child are developed; in 
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the game the range of ideas about the surrounding world expands and enriches, speech develops; in 

joint games the child approaches his peers. The didactic direction of using the game was developed in 

the XVII century. among teachers - philanthropists (I. S. Basedov, H. G. Zaltsman, etc.) they tried to 

educate children to be entertaining in accordance with their age characteristics, philanthropists used a 

variety of games. The didactic direction is presented with the greatest completeness in F. Frebel's 

pedagogy. “The process of play,” F. Frebel pointed out, is the revelation and manifestation by God of 

what was originally human[11].  

Through play, the child, according to F. Frebel, learns the divine principle, the laws of the 

universe, and himself. F. Frebel has a great educational value for play: play develops the child 

physically, enriches his speech, thinking, imagination; play is an active activity for preschool 

children. That is why Frebel decided to play the basic education of children in kindergarten. "The 

didactic direction of the use of play is also characteristic of modern English pedagogy. .In preschool 

pedagogy it is customary to divide games with ready-made content and rules into didactic, mobile 

and musical games. All games with ready-made content and rules are characterized by the following 

features: a game concept or game problem that can be solved (solved) through game actions. Game 

concept (or task) and game actions make up game content; the actions and attitudes of the players are 

regulated by rules; the availability of rules and ready-made content allow children to organize and 

conduct the game independently. The upbringing and educational content of the game lies in the 

concept, game actions and rules of the game and does not work as an independent task for 

children[26].  

Didactic games include games and games in the truest sense of the word. Didactic play is 

characterized by the presence of a game concept or game task. Rules are an important element of a 

didactic game. Adherence to the rules ensures the implementation of the game content. The presence 

of rules helps to make the game move and solve the game problem. Thus, the child learns in the game 

without thinking. In a didactic game, the ability to obey rules is formed, because the success of the 

game depends on the accuracy of following the rules. As a result, games influence the formation of 

voluntary behavior and organization. According to the essence of the material used, didactic games 

are conditionally divided into games with objects, board games and word games. Object games are 

folk didactic toys, games with mosaics with natural materials. The main game actions performed with 

them are: weighing, laying, rotating, assembling from whole parts, etc. These games develop colors, 

sizes, shapes. 

 Desktop games focus on identifying ideas about the environment, stimulating knowledge, 

and developing thinking processes and operations (analysis, synthesis, generalization, classification, 

etc.). The games printed on the table are divided into several types: paired pictures, lotto, dominoes, 

cut-out pictures and folding cubes, games like “Labyrinth” for older preschoolers. Word games[29]. 

This group includes a large number of folk games such as "Paints", "Silence", "White and White" and 

other games that develop attention, intelligence, speed of reaction, consistent speech. The structure of 

didactic play, its tasks, game rules and game actions objectively include opportunities to develop 
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many qualities of social activity[37]. Thus, in a didactic game, the child has the opportunity to 

construct specific behaviors. The didactic game is conditionally divided into several stages. Each of 

them is characterized by certain manifestations of children's activities. Knowledge of these steps is 

necessary for the educator to properly assess game effectiveness. The first stage is characterized by 

the development of the child's desire to play, to be active.  

There are a variety of techniques to stimulate interest in the game: conversation, puzzles, 

counting rhymes, reminding you of a game you like. In the second stage, the child learns to perform a 

game task, game rules, and actions. During this period, important qualities such as honesty, 

purposefulness, perseverance, the ability to overcome the bitterness of failure, to be happy not only 

with their own achievements, but also with the achievements of comrades are established. In the third 

stage, the child, who is already familiar with the rules of the game, demonstrates creativity, busy 

looking for independent actions. He has to perform actions in the game: guess, find, hide, describe, 

take. To successfully deal with them, you need to demonstrate ingenuity, resourcefulness, ability to 

move in the environment[20].  

A child who has mastered the game well should become its organizer and active participant. 

Each stage of the game corresponds to certain pedagogical tasks. In the first stage, the teacher 

encourages the children to play, creates happy expectations about the new fun game, and encourages 

them to play. In the second stage, the educator acts not only as an observer, but also as an equal 

partner who knows how to come to the rescue in a timely manner and fairly assesses the children’s 

behavior in the game. In the third stage, the role of the defectologist is to assess children’s creativity 

in solving play problems. One of the main tasks of mental education of preschool children is to 

develop thinking and speech. These 2 integral mental processes are formed and develop as the child 

explores the world around him. To get a child used to mental work, it is necessary to make it fun and 

entertaining[6].  

The entertainment of mental labor is carried out in a variety of ways, among which didactic 

play occupies a special place, which includes great opportunities for the development of children's 

mental activity, independence and development of thinking activity. In the form of a game, the 

thought process continues faster, more actively, because play is a type of activity specific to this 

century. In the game, the child easily overcomes the difficulties of mental labor, not feeling that he is 

being taught. Depending on the educational task, the defectologist can change the conditions of the 

game himself. The best teachers from different countries of the world attached great importance to 

the use of word games to develop children’s thinking. Particular attention should be paid to fostering 

independence and thinking activity in children in large groups in kindergarten[15]. Defectologists 

working in these groups have the following tasks: to teach children to see the object from all angles 

(its shape, color, location in space, etc.); in which to distinguish the most characteristic features of 

similarity and difference with other things, viz. compare them; develop the ability to classify objects; 

to teach to think, to draw the right conclusions, to draw conclusions, to express their opinions; 
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teaching to apply knowledge in accordance with the conditions; develop ingenuity, ingenuity, the 

ability to find different ways to solve a single problem[9].  

Various techniques and methods are used to perform these tasks, one of which is didactic 

play. Thus, didactic play is a convenient, useful, effective way to promote independent thinking in 

children. No special material is required for this, no specific conditions are required, only the game 

educator himself needs to know. It should be borne in mind that the proposed games help to develop 

independent thinking only if they are implemented in a particular system using the necessary 

methodology. As a result of studying the psychological and pedagogical literature, we found that 

thinking is a function of the brain, the result of its analytical and synthetic expression, where people 

conduct cultural and historical experiences and communicate with each other. Through thinking, man 

learns things and events, as well as the connections and relationships between them[25].  

Human thinking is characterized by problem-solving, research. That is, the thinking process is 

the process of being aware of this initial situation (task conditions). It works consciously and 

purposefully, with concepts and images, and ends with some sort of outcome (reviewing the 

situation, finding a solution, formulating a sentence, etc.). The formation of thinking is important in 

the mental development of the child. In the preschool period, not only the basic forms of visual 

thinking - visually-effective and visually-figurative, but also the basics of logical thinking - the 

ability to transfer one feature of an object to others (first types) emerge. generalization), the ability to 

think causally, to analyze, to synthesize[7].  

Based on these characteristics, it is recommended to shape the thinking of preschool children 

with intellectual disabilities, starting with the development of visual-active thinking. It is on the basis 

of this form that two more types of thinking are formed: visual-figurative and verbal-logical. 

Conducting didactic games helps to shape thinking. In games that contribute to the formation of 

thinking, there are two directions: from perception to thinking, and from visual-effective to visual-

figurative and logical thinking. An important condition for the effective use of didactic games in 

teaching is to follow the sequence in the selection of games. First of all, the following didactic 

principles should be taken into account: accessibility, repetition, step-by-step performance of tasks. 
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